Communicative language teaching (CLT) refers to both processes and

goals in classroom learning. The central theoretical concept in communicative

language teaching is ‘‘communicative competence,’’ a term introduced

into discussions of language use and second or foreign language learning in

the early 1970s (Habermas 1970; Hymes 1971; Jakobovits 1970; Savignon 1971).

Competence is defined in terms of the expression, interpretation, and negotiation

of meaning and looks to both psycholinguistic and sociocultural perspectives

in second language acquisition (SLA) research to account for its

development (Savignon 1972, 1997). Identification of learners’ communicative

needs provides a basis for curriculum design (Van Ek 1975).

Understanding of CLT can be traced to concurrent developments in Europe

and North America. In Europe, the language needs of a rapidly increasing

group of immigrants and guest workers, and a rich British linguistic

tradition that included social as well as linguistic context in description

of language behavior, led the Council of Europe to develop a syllabus for

learners based on notional-functional concepts of language use. The syllabus

was derived from neo-Firthian systemic or functional linguistics, in which

language is viewed as ‘‘meaning potential,’’ and the ‘‘context of situation’’

(Firth 1937; Halliday 1978) is viewed as central to understanding language

systems and how they work. The syllabus described a threshold level of
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language ability for each of the major languages of Europe in view of what

learners should be able to do with the language (Van Ek 1975). Language

functions based on an assessment of the communicative needs of learners

specified the end result, or goal, of an instructional program. The term

communicative attached itself to programs that used a notional-functional

syllabus based on needs assessment, and the language for specific purposes

(LSP) movement was launched.

Concurrent development in Europe focused on the process of communicative

classroom language learning. In Germany, for example, against a backdrop

of Social Democratic concerns for individual empowerment,), language

teaching methodologists took the lead in developing classroom materials

that encouraged learner choice (Their systematic collection

of exercise types for communicatively oriented English language teaching

was used in teacher in-service courses and workshops to guide curriculum

change. Exercises were designed to exploit the variety of social meanings

contained within particular grammatical structures. A system of ‘‘chains’’.
